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Abstract

This report presents the findings of the Enrolled Student Survey - Goals (ESS-G)
administered to students enrolled in M-DCC courses during the Winter Term of 1993-54.
Students generated the following two independentratings for each of 20 educational goals
frequently pursued by higher education institutions using a 5-point Likert scale: 1) the
importance of the goal for their "ideal" college; und 2) their level of satisfaction with M-
DCC’s attainment of the goal. Students also rated their overall level of satisfaction with
their M-DCC experience. Results summarize this student feedback at the college- and

campus-wide level, and for two outreach centers (InterAmerican Center and Hialeah
Center).

Five percent (5%) of all classes offered during the Winter Term 1994 were
randomly selected to be in the sample; approximately 10% of classes were selected for
Homestead Campus and Hialeah Center to compensate for lower enrollment at those two
sites, resulting in a final sample of 200 classes. Students enrolled in the sampled
classrooms completed the ESS-S during their class time; 168 classroom packets were
returned, equal to 84% of the entire sample (n=1,476 student responses).

Respondents’ characteristics approximated the actual proportion of students

" attending each campus and major center. The sample was also comparable to the entire

M-DCC student body for the Winter Term 1994 with respect to gender, ethnicity, and age.
The sample varied significantly regarding the number of part- and full-time students, with
nearly two-thirds (64%) of students reporting they were enrolled full-time.

Results for the research questions addressed in the report are as follows:

1. What goals do students college-wide believe should be pursued by their "ideal"
college? '

Student ratings were averaged to obtain a mean rating ranging from 1.00 to 5.00;
higher mean ratings indicate students more highly value the goal for their "ideal"
college. College-wide, mean ratings for all but one of the 20 goals are above 4.0,
ranging from 3.97 to 4.51; students evaluated all 20 goals as important attributes
of their "ideal" college.

The five most highly rated goals were "maintain high academic quality," "prepare
students to communicate effectively, both in oral and written form," "maintain an
excellent reputation,” "prepare students for a career upon graduation," and "provide
students with an opportunity to become broadly-educated."

2, To what degree do students believe that Miami-Dade addresses each of these goals?

Over 60% of students agreed that M-DCC addressed the top 5 goals identified for
their ideal" college. Additionally, over 60% agreed that M-DCC addressed the
following ten goals: "prepare students for transfer to a four-year college (74.6%),"

-iv-




AB94092.4

"offer continuing education programs (73.4%)," "teach skills to identity problems,
evaluate evidence, and pursue solutions (62.1%)," provide a variety of experiences
beyond lectures and labs (internships, independent study, cooperative education,
community services, etc.) (62.8%)," "teach basic skills in reading, writing and math
(84.1%)," "help students acquire depth of knowledge in major academic discipline
(63.5%)," "provide students with an awarencss of different philosophies, cultures,
and ways of life (65.9%)," "offer programs that are completed in two years
(74.2%)," "provide core courses that expose students to a variety of academic
disciplines (66.2%)," and "provide extracurricular activities such as student
government, theater productions, music groups, etc. (64.7%)." No goal item
received a disagreement rating of 20% or more.

How do studeuts rate their overall level of satisfaction with Miami-Dade Communi-
ty College?

Over 83% (n=982) of students reported they were either "somewhat satisfied" or
"very satisfied" with their Miami-Dade experience. The college-wide mean
satisfaction rating was 4.06, equivalent to a "somewhat satisfied" rating.
Campus/center mean ratings ranged from 3.49 (Hialeah Center) to 4.30 (InterAme-
rican Center). Overall, students appear to be satisfied with their experience at
Miami-Dade Community College.

How do students at each campus and major outreach center rate Miami-Dade goals
relative to their "ideal" college?

Although there was some variation, results among instructional sites were
comparatively similar. In addition, the campus-level trends mirror those obtained
at the college-wide level. Students at ali sites consistently generated high ratings
for those goals emphasizing the academic quality available at Miami-Dade, as well
as the overall reputation of the college. Students also believe that Miami-Dade
pursues the following goals for the benefit of students: the cultivation of effective
communication skills, career preparation upon graduation, and the opportunity for
a broad-based education complemented by the acquisition of in-depth knowledge
in a discipline. Students favor the provision of varied learning options, including
two- and four-year programs, as well as continuing education programs and varied
learning experiences beyond the classroom.

Students at each instructional site were generally positive regarding Miami-Dade’s
attainment of the educational goals they rated; an exception was InterAmerican
Center, where at least 20% of students disagreed that Miami-Dade fulfilled 11 of
the 20 goals.

The report should be accessed for more detailed campus-level information. In
addition, tables and bar graphs are provided that summarize the findings at both
the college-wide level a:.d for each instructional site.




ENROLLED STUDENTS’ EVALUATION OF
MIAMI-DADE COMMUNITY COLLEGE EDUCATIONAL GOALS

Introduction

This report presents the findings from the Enrolled Student Survey - Goals (ESS-G)
administered to students enrolled in Miami-Dade Community College credit courses during
the Winter Term of 1993-94. The purpose of this survey was to tap the attitudes of
students regarding those goals that frequently guide the development and promote the
mission of institutions of higher learning, and to evaluate their level of satisfaction with
Miami-Dade’s attainment of these goals. Classroom sections offered at various times
throughout the day arnd evening were randomly selected as part of the sample for this
studv. Miami-Dade students enrolled in the sampled classrooms completed the Enrolled
Student Survey - Goals form during their class time.

The administration of the Enrolled Student Survey - Goals form constitutes one
phase of a three-phase data collection system currently being developed at Miami-Dade.
The three components of this information-gathering system are:

1. The Entering Student Survey (EntSS), administered to students upon their
admission and successful entry ir ;o Miami-Dade. By assessing students with
the EntSS, the college can identify students’ expectations and aims as they

begin their college program. This survey effort is currently under develop-
ment.

2. The Enrolled Student Survey (ESS), administered to currently enrolled
Miami-Dade students who are actively pursuing their academic and
vocational goals. The ESS allows student satisfaction to be gauged while
students are availing themselves of college programs and goals. The ESS

has two forms, one assessing student satisfaction with goals, and the other
with services.

3. The Graduating Student Survey (GSS) - administered to Miami-Dade
students who have applied for graduation, which allows students to provide

a summative assessment of their entire Miami-Dade experience (see
Research Report No. 93-10R).




This information-gathering system can serve as a feedback mechanism to provide
information from students to decision-makers throughout the course of their program.
Information gathered from these surveys evaluates student perceptions of the effectiveness
of long-range college goals and existing programs and services, which can be used to

promote enhanced long- and short-term comprehensive planning.

The present report focuses on the Enrolled Student Survey - Goals. Results are
summarized for the college-wide sample and for each of the five major campuses, as well
as for two outreach centers (InterAmerican Center and Hialeah Center). The following
research questions are addressed in this report:

1. What goals do students college-wide believe should be pursued by their

"ideal" college?

2. To what degree do students believe that Miami-Dade addresses each of these
goals?

3. How do students rate their overall level of satisfaction with Miami-Dade
Community College?

4. How do students at each campus and major center rate Miami-Dade goals

relative to their "ideal" college?

Method

Backeround of the Study

A previous form of the Enrolled Student Survey - Goals was administered to Miami-
Dade students during the Winter semester of the 1987-88 academic year. The purpose of
this college image survey was to assess those functions students identified as important
for a community college to perform and rate how Miami-Dade fared relative to these
desirable functions. Students rated those goals and services they believed were important
to their conception of an "ideal" college, and then rated Miami-Dade’s performance of
these functions relative to their ideal college. The college image surveys were given to
students in sampled classes but completed outside of class, resulting in a 40% return
(1,903 responses).




The reader is invited to peruse the results of this survey, which are available in
summary form in Research Report No. 88-25. Direct comparisons of agreement ratings
are not advised since the midpoint of the rating scales differed and the 1988 sample
contained considerable self-selection. The pattern of major findings is important, however.
Students in 1988 generally rated several Miami-Dade goals favorably, including the
importance of acquiring a broad-based education and greater depth of knowledge in a
major academic discipline. Students also valued the cultivation of effective oral and
written communication skills, and valued high academic quality and an excellent
reputation for their educational institution. Finally, students desired assistance in
identifying and pursuing their personal goals, as well as the provision of continuing
education programs. Less highly rated goals included more specific skills, such as the
acquisition of basic skills in reading, writing, and math, an enhanced awareness of

different philosophies and cultures, and "hands-on" types of learning experiences.

The study described within this report utilized a survey instrumeat similar to that
used in the earlier study. However, whereas students were previously administered a
lengthier and more extensive survey combining all educational goals and services for their
evaluation students in the present study conipleted only one of two fohns composed of
either goals or services. This report summarizes the results generated by those students

who evaluated goals with respect to their ideal college and Miami-Dade Community

College.

Instrumentation

The Enrolled Student Survey - Goals (ESS-G) is a one-page two-sided standardized
survey form developed at M-DCC and printed by National Computer Systems (NCS). A
copy of the Enrolled Student Survey - Goals is found in Appendix 1. The ESS-G form was
designed so that students could record their responses directly onto the survey form.
Completed survey forms were scanned and responses were entered onto a computer disk.

These data were then uploaded to the Miami-Dade IBM mainframe system and analyzed
using the Statistical Analysis System (SAS).




Side 1 of the ESS-G contained items that requested respondents to provide
information on several identified demographic variables including their age, gender,
ethnicity, home campus or outreach center, number of credits completed, M-DCC grade
point average (GPA), number of hours employed per week, enrollment status as either part
or full-time students and day or evening students, whether they had completed College
Preparatory and/or English as a Second Language (ESL) courses, whether they were
seeking a degree from M-DCC, and if so, vwhat type of degree, and highest degree they
sought to obtain in their professional life. This demographic and enroliment information
was used to describe the sample and collect additional information regarding the research

questions.

Side 2 of the ESS-G consisted of « list of 20 general goals identified because they
were representative of goals typically pursued by higher education institutions. These
items comprised several goals, including "maintain high academic quality," "develop
student leadership qualities," "teach ckills to identify problems, evaluate evidence, and
pursue solutions,” and "offer programs that are completed in two years." Students rated
each of these goals using a 5-point Likert scale ranging frcm 1 = "strongly disagree to

5 = "strongly agree," with the middle position represented by 3 = "uncertain."

Students were asked to generate two independent ratings for each of the 20 ‘goals
by evaluating the goal with respect to the following two dimensions:
1. Their "ideal" college - wherein students evaluated the importance they would
ascribe to the goal according to their conception of the ideal college; and

2. Miami-Dade Community College - wherein students evaluated whether
M-DCC satisfied the goal.

An additional item on the ESS-G requested students to rate their level of satisfaction
with their M-DCC experience, using a 5-point Likert scale ranging from "very satisfied" to

"very dissatisfied," with the middle position represented by "indifferent." This information

was intended to provide a useful barometer of overall student satisfaction with Miami-
Dade.




Data Collection and Analysis Procedures

Miami-Dade Community College classes offered during the Winter semester of the
1993-94 academic year were used as the basis for the sample in order to facilitate data
collection: procedures, ensure the highest possible return of student responses, and most
accurately represent the population of students enrolled at the college. A computer-
generated random sample of cla.zes selected 5% from the master list of all classes offered
at all five campuses and two major outreach centers (interAmerican and Hialeah) At the
request cf decision-makers, a sample of approximately 10% of classes was drawn for
Homestead Campus and Hialeah Center in order to compensate for the lower enrollment

at those two sites and provide enough responses for analysis.

These procedures resulted in the identification of 200 classes that were sampled
college-wide: 54 at the North Campus, 66 at Kendall, 33 at Wolfson, 12 at Medical, 9 at
Homestead, 13 at InterAmerican Center, and 13 at Hialeah Center. In addition, the
computer-generatedlisting of randomly selected courses included alternate classes for each

site in case the instructors declined to participate in the study.

Instructors received a memorandum from the Dean of Institutional Research
informing them of the upcoming data collection effort prior to receiving the survey. A
copy of this memorandum is found in Appendix 2. Instructors had the opportunity to
decline participation in the study. Only 12 faculty members-declined to participate and

alternate instructors were identified for nine of these 12 instructors.

Participating instructors received a packet of questionnaires through inter-office
mail two weeks after agreeing to participate in the study. A copy of the accompanying
memo, detailing administration instructions to participating instructors, is available in
Appendix 3. The ESS-G surveys were then administered to students attending class on the
prescribed day and collected by the instructor. Instructors returned a packet of completed
ESS-G forms and any additional uncompleted forms to the Office of Institutional Research.




Instructors were originally provided with a two-week window in which to return
the completed surveys. At the conclusion of this two-week period, 119 course instructors
(59.5%) had returned the completed survey forms. In order to optimize the return rate,
instructors were informed they could return the completed packet of survey forms anytime
throughout the {inal week of the Winter semes:er. This extended due date resulted in the
final return of 168 classroom packets, equal to 84% of the entire sample (n=1,476 student
responses). This unusually high return rate suggests that the sample was fairly
representative of the Miami-Dade student population, and enhances the likelihood of
accurate interpretation of the results.

Results

Demographics of the Sample

Table 1 presents the demographic breakdown of the sample across several variables.
Table 1 is composed of two columns: the first column describes the demographics of the
study sample, while the second column presents the demographics for the population of
Miami-Dade students enrolled during the Winter semester of 1994 when the study was
conducted. The enroliment demographics are from M-DCC’s data files, whereas the

sample demographics are self-reported by respondents.

Inspection of Table 1 indicates that the sample of respondents closely approximates
the actual proportion of students attending each campus and major center during the
Winter, 1994 semester. Students from North Campus and Kendall Campus are slightly
over-represented in the sample, while students from Wolfson Campus and InterAmerican
Center are slightly under-represented compared to the actual Winter Term course campus
enrollment. In addition, the gender, ethnic, and age distribution of the sample
corresponded relatively well with the actual population of Miami-Dade students, with
some slight exceptions. Females and students aged 20-25 years were slightly over-
represented in the sample, while White non-Hispanic students were slightly under-
represented. Finally, the proportion of older students was lower than would be typically

expected in the college population. This may be because day classrooms comprised the




largest proportion of sample classrooms, while older students may be more likely to artend
evening classes.

Data in Table 1 also suggest that the demographic profile of respondents is fairly
comparable to the profile of all Miami-Dade students regarding degree type and
cumulative credits earned. Students seeking the Associate in Arts and Associate in Science
degree were both slightly over-represented in the sample, while a lower proportion of non-

degree-seeking students completed the survey.

Overall, the sample appears to be fairly representative of typical Miami-Dade
enrollees for the Winter Term of 1994, with one significant exception. Nearly two-thirds
(64%) of students reported that they were enrolled full-time, which contrasts strongly with
the actual figures for the Winter Term enrollment. In any given term, approximately one-
third of Miami-Dade students are enrolled on a full-time basis, with the remaining two-

thirds attending courses on a part-time basis.

There are two possible factors that may account for this difference in the samples.
First, because more day students were enrolled on a full-time basis, they were more likely
to be selected. Second, students were asked to report whether they attended Miami-Dade
on a part versus full-time basis, but were not provided with an explicit operationalization
of the number of credits required to be classified as a full-time student (12 credits or

more). Thus, students who were enrolled for fewer than 12 credits may have identified

themselves erroneously as full-time students.

Additional Characteristics of the Sample
This section presents additional data describing attributes of the sample. Table 2

presents results for these items where comparable Winter Term enrollment data was not
available. Over two-thirds of the sample (68.5% or 981 students) primarily attended
Miami-Dade classes during the day, while the remaining 31.5% (n=451) of respondents

reported that they were primarily taking courses during the evening.

v




Students were also asked to identify the highest degree they were seeking
throughout their academic career. This item served as an indicator of long-term
educational aspirations and expectations. The results indicate that 13.7% of students were
seeking either a‘vocational certificate or an Associate degree as their terminal degree.
Almost 30% of students desired to obtain a Bachelor’s, while almost 55% of students
wanted to earn a post-graduate degree at the Master’s or higher level. If these two figures
are aggregated, the results indicate that 84.6% of Miami-Dade students would like to earn
a Bachelor’s degree or higher. This finding suggests that the majority of Miami-Dade
students have long-range educational aspirations and attend Miami-Dade as part of their

plan to pursue these aspirations.

Data regarding the employment status of respondents indicate that 82% of students
were working, and only 18% of Miami-Dade students were not employed. Over 23% of
students worked between one and 20 hours a week, while over 43% reported that they
work between 21 and 40 hours per week. It is interesting to note that 15% of respondents
worked more than 40 hours per week while attending classes at Miami-Dade. A separate
report will be published on the demographics, educational aspirations, and overall

satisfaction of working students at M-DCC.

Research Questions

This section describes the results of the four research questions that are the central

focus of this study.

1. What goals do students college-wide believe should be pursued by their "ideal"
college?

Recall that students used a 5-point agreement rating scale to rate each goal with
respect to its relevance to their ideal college. For ease of interpretation, responses of
"strongly disagree" (1) and "disagree" (2) were aggregated into a single "disagreement"
category, while "strongly agree" (5) and "agree" (4) were aggregated into an "agreement"
category.




Student ratings were averaged to obtain a mean rating, with higher mean ratings
indicating that students more highly valued the importance of the goal to their "ideal"
college. The range of possible mean ratings was between 1.00 and 5.00. The 20 goals

presented in Table 3 have been rank ordered from highest to lowest mean rating.

Inspection of Table 3 indicates that the mean ratings of all but one ("develop an
appreciation of music, drama, and the fine arts") of the 20 goals are above 4.0, ranging
from 3.97 to 4.51. Evidently, students believed that all of the goals were important
factors when considering the attributes of their "ideal" college. It should be noted that
there was very little variation among mean ratings. The difference between the goal rated
most highly and second most highly was one-hundredth of a point. The results should be
carefully interpreted with the understanding that these very slight variations may not

represent substantive differences in student opinions of the goal.

Two goals were rated most highly by students college-wide, both generating a mean
rating of 4.51: "maintain high academic quality," and "prepare students to communicate
effectively, both in oral and written form." Over 91% of students agreed that these were

important goals for their "ideal" college.

The goal obtaining the next highest mean rating for the ideal college is "maintain
an excellent reputation,” which obtained an agreement rating of 90.3%. This result is also
in accord with the findings of the Graduating Student Survey report, in which over 50%
of all students at all campuses reported that they attended Miami-Dade partly because of
its reputation. "Prepare students for a career upon graduation," and "provide students with
an opportunity to become broadly-educated" were tied in the ranking and occupy fourth
and fifth place. Over 90% of students agreed that both of these goals were attributes of
their conception of an "ideal" college.

The five goals that obtained the lowest mean ratings for the ideal college are (in
descending order): "provide skills that enable students to make more money," "provide

core courses that expose students to a variety of academic disciplines," "provide

9- .
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extracurricular activities such as student government, theater productions, music groups,
etc.," "help students clarify concerns regarding values and their significance," and "develop
an appreciation of music, drama, and the fine arts." It appears likely that these goals were
less highly rated by the overall group of students because they are goals designed to meet
only the needs of select groups of students. Evidently, students are somewhat less
concerned with obtaining a broad education emphasizing the liberal arts, opportunities for
extracurricular activities, and assistance in value clarification. It is also important to
remember that the range of mean ratings was comparatively narrow; four of the five
lowest rated goals still obtained a mean agreement rating of greater than 4.20, and

obtained an agreement rating of over 83%.

2. To what degree do students believe that Miami-Dade addresses each of these goals?

The purpose of this research question is to evaluate the degree to which students
believe Miami-Dade Community College addresses those goals they deem té be important
for their "ideal" college. After students rated the 20 goals .for their "ideal" college, they
used a 5-point agreement scale to complete the following stem - "I believe Miami-Dade
Community College does ..." for each of the 20 goals. Responses were summarized such
that student agreement ratings of "strongly disagree" and "disagree" were combined to
create a "disagreement" rating, while ratings of "strongly agree" and "agree" were

aggregated to form an "agreement" rating.

Three major analyses were performed to address this research question for the
college-wide group. The same analyses were replicated for each instructional site and are
reported in the section addressing research question 4. Table 3 presents the findings for

the college-wide group for these three analyses.

The first analysis identified the proportion of students who were satisfied that
Miami-Dade had attained the educational goals they were asked to rate for their "ideal"
college. For our purposes, an endorsement of "agreement" by 60% or more of students

is considered favorable and is highlighted in Table 3 and all subsequent tables.
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The results indicated that over 60% of students agreed that Miami-Dade addressed
the top five goals identified for their "ideal" college. Additionally, over 60% agreed that
M-DCC does "prepare students for transfer to a four-year college" (74.6%), "offer
continuing education programs" (73.4%), "teach skills to identify problems, evaluate
evidence, and pursue solutions" (62.1%), "provide a variety of experiences beyond lectures
and labs (internships, independentstudy, cooperative education, community services, etc.)"
(62.8%), "teach basic skills in reading, writing and math" (84.1%), "help students acquire
depth of knowledge in major academic discipline" (63.5%), "provide students with an
awareness of different philosophies, cultures, and ways of life" (65.9%), "offer programs
that are complete in two years" (74.2%), "provide core courses that expose students to a
variety of academic disciplines" (66.2%), and "provide extracurricular activities such as
student government, theater productions, music groups, etc. (64.7%)." Only five goals
failed to receive an endorsement of 60% or more, and most of these were considered less

important for the "ideal" college.

The second analysis performed to address this research question identified those
goals that students believed Miami-Dade addressed in a less satisfactory manner. Thus,
the proportion of students who disagreed when rating the goal was identified. A rating
of "disagreement" suggests that students had concerns regarding either Miami-Dade’s
pursuit of or attainment of the goal. As a useful rule of thumb, goals for which by one-
fifth (20%) or more students disagreed suggest areas that might benefit from closer

examination by decision-makers. These are highlighted in Table 3 and in all subsequent
tables.

Inspection of Table 3 indicates that none of the 20 goals obtained a disagreement
rating of 20% or more, suggesting that students believed that all 20 goals are addressed
satisfactorily by Miami-Dade Community College. This is a positive finding and contrasts
slightly with students’ ratings of services (provided in R.R. No. 94-1 OR), wherein six of 21

services received disagreement ratings of more than 20%.
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Because these two analyses utilize student agreement/disagreementratings, certain
guidelines are useful in interpreting the findings. First, with very few exceptions, a
considerably higher proportion of students agreed that these goals were important relative
to their conception of an "ideal" college as compared to their actual college experience.
Students appear to éupport the notion that, theoretically, the "ideal" college should pursue
all of these goals. Therefore, "ideal" college mean ratings will nearly always be higher

than Miami-Dade mean ratings.

Interpretation of student agreement/disagreement ratings of goals may also be
affected by the proportion of students who have endorsed "uncertain," because "uncertain"
ratings are open to several interpretations. For example, students may: 1) be unfamiliar
with the goal; 2) be unclear about its purpose; and/or 3) may perceive the goal as
unnecessary for their personal success. When a comparatively high proportion of students
endorse "uncertain” for a given goal, results should be interpreted more judiciously. An
example of this principle may be found in Table 3, where "provide skills that enable
students to make more money" obtained an agreement rating of 53.9%. However, nearly
32% of students also described themselves as "uncertain"regarding this goal, implying that
a number of students were unable to make an evaluative judgment about the goal. Had
a much lower proportion of students endorsed "uncertain,"say 14%, the comparatively low
agreement rating of 53.9% may have been a more potent indicator of student satisfaction.
It should be noted that a goal obtaining a high "uncertain" rating may be less strongly

endorsed as important by students.

The third analysis addressing this research question used student mean agreement
ratings for both the "ideal" college and Miami-Dade Community College for each of the 20
goals. The arithmetic difference between the two means was obtained for each goal,
yielding the discrepancy between the ratings students assigned to their "ideal" college and .
to Miami-Dade. Table 3 provides the mean ratings for both the "ideal" college and Miami-
Dade Community College for each of the 20 goals. The discrepancy between means may
be found in the row beneath both mean ratings for each goal, and is hereafter labeled "D"

throughout the remainder of this report and in the tables.
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These procedures permutted a type of discrepancy analysis to be conducted for each
of the goals. However, there are some important caveats to consider when examjm'ng
discrepancies between mean ratings. First, in almost every instance, Miami-Dade will
obtain lower ratings than students’ conception of an "ideal" college. Therefore,
interpretation of the results should center on examining the size of the discrepancy
between students’ "ideal" college mean rating and their Miami-Dade mean rating. Second,
a logical rationale should be provided when identifying cutoffs between discrepancies. A
rule of thumb advocated herein is the identification of those goals where the discrepancy
between the “ideal" college mean rating and the Miami-Dade mean rating is 1.00 or
greater. This figure represents a full rating point and a discrepancy of this size should be

examined more closely. Discrepancies of 1.00 or greater are shaded in Table 3.

Figure 1 presents a horizontal bar graph which allows those goals exhibiting large
discrepancies between ideal college and Miami-Dade student mean ratings to be readily
identified. The horizontal axis represents the range of mean ratings and is scaled from
0.00 to 5.00. The graph is composed of 20 bars, represenang each goal rated by students
in order of importance for an "ideal" college. Each bar is composed of both shaded and
unshaded segments. Shaded segments represent student mean ratings of Miami-Dade
goals; unshaded segments indicate differences between ideal college and Miami-Dade
mean ratings. The arithmetic difference between these two means is printed within the
unshaded segments. Subsequent figures are provided for each instructional site profiled
within this report.

The third analysis indicated that none of the goals obtained a discrepancy of 1.00
or greater between mean ratings of the "ideal" college and Miami-Dade Community
College. This is a very positive finding and suggests that students believe Miami-Dade is
pursuing those goals identified as important for their "ideal" college in a satisfactory
manner. The first two analyses indicated that 60% or more of students agreed that
Miami-Dade addressed 15 of the 20 goals they were asked to rate, and none of the goals

obtained a disagreement rating of 20% or more. The results of these three analyses




indicate strongly that students are satisfied that Miami-Dade is pursuing those educational
goals they believe should be pursued by their "ideal" college.

3. How do students rate their overall level of satisfaction with Miami-Dade Community

College?

Students also responded to the following item on the ESS-G survey form, "How
satisfied are you with Miami-Dade Community College?" Students responded to this item
using the following 5-point rating scale: 1="very dissatisfied"; 2="somewhat dissatisfied";
3="indifferent"; 4="somewhat satisfied"; and 5="very satisfied." Responses to this item
were only obtained for 1,174 (79.5%) of the 1,476 respondents. It appears likely that the
item’s placement on the lower left-hand side of the survey form caused some students to
ignore or overlook the item. Therefore, the results for this question should be interpreted

cautiously.

Results are provided for the overall college sample and each of the instructional
sites in Table 4. The college-wide mean satisfaction rating was 4.06, slightly higher than
4.00, which is equivalent to a "somewhat satisfied" rating. Overall, students appear to be
satisfied with their experience at Miami-Dade Community College. Over 83% (n=982)
of students reported they were either "somewhat satisfied" or "very satisfied" with their
Miami-Dade experience. This is a positive finding that is more significant in the context
of the high return from the sample, suggesting that the majority of Miami-Dade students

are satisfied with their college experience.

Results are also reported for each of the instructional sites. The results indicate
that campus/center mean ratings ranged from 3.49 (Hialeah Center) to 4.30
(InterAmerican Center). The campus means were all at least 4.00, with the exception of
Hialeah Center and North Campus which obtained a mean rating of 3.93. These ratings
indicate that the college-wide mean ratings were substantively duplicated at the
campus/center level, with the majority of instructional site mean ratings still within range

of the 4.06 college-wide mean rating.




4. How do students at each campus and major outreach center rate Miami-Dade goals
relative to their "ideal" college?

The purpose of this question was to provide information profiling the evaluations
of students attending each of the five major campuses and two major outreach centers,
InterAmerican Center (affiliated with Wolfson Campus) and Hialeah Center (affiliated with
North Campus). The information provided here is designed to facilitate comprehensive
planning and decision-making efforts at each of these instructional sites. The ultimate
goal would be to identify those goals most highly valued by students, so that decision-
makers could ensure that services designed to meet these goals would be provided for

students at their campus/center.

In order to provide useful information to site-based decision-makers, supplementary
tables are included for the major results for each site, and highlights are noted below. A
table presenting the percentage of student agreement/disagreement and mean ratings for
the 20 goals is provided for each campus/center, as well as a bar graph that visually

summarizes the mean rank order of goals for each instructional site.

North Campus

Inspection of Table 5 and Figures 2a and 2b indicates that the range of North
Campus student mean ratings for the "ideal" college was from 3.88 to 4.50, while the
range of North Campus student mean ratings for Miami-Dade goals was from 3.53
("develop student leadership qualities") to 4.23 ("teach basic skills in reading, writing and
math"). These figures indicate that no goal obtained a mean rating lower than 3.00, while
19 goals obtained mean ratings greater than 4.00. It should be noted that the number of

students selecting "uncertain” is also included in the calculation of mean ratings.

The highest five goals rated by North Campus students along the "ideal" college
continuum were (in descending order): "maintain high academic quality" (4.50), "prepare
students for a career upon graduation" (4.49), "prepare students to communicate
effectively, both in oral and written form" (4.49), "maintain an excellent reputation”

(4.47), and "provide students with an opportunity to become broadly-educated (4.46)."
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Over 60% of students agreed that North Campus addresses the top five goals of
their "ideal" college. Additionally, over 60% agreed that North Campus addresses the
following 10 goals: "teach basic skills in reading, writing and math" (84.4%), "prepare
students for transfer to a four-year college" (73.3%), "provide assistance in identifying
personal goals and develop means of achieving them" (62.6%), "teach skills to identify
problems, evaluate evidence, ar- pursue solutions" (65.6%), "help students acquire depth
of knowledge in major academic discipline" (68.5%), "offer continuing education
programs” (72%), "provide students with an awareness of different philosophies, cultures,
and ways of life" (71.9%), "provide core courses that expose students to a variety of
academic disciplines" (69.7%), "provide extracurricular activities such as student
government, theater productions, music groups, etc." (69.5%), and "offer programs that

are completed in two years (72.5%)."

This wide range of goals indicates that North Campus students believe that the
campus provides them with essential college-level skills in basic areas ¢ ch as reading and
writing, as well as critical thinking and problem-solving skills. Nor*y Car“pus students are
also satisfied that the campus provides them with two-year programs that will facilitate
their transition to an upper-division institution, allow them to specialize in a major
discipline, yet expose them to other academic disciplines. North Campus students also
agree that the campus provides opportunities-for alternative learning experiences,
including extracurricular activities and continuing education programs. Finally, students

believe that North Campus allows them to identify and pursue their personal goals.

None of the goals obtained disagreement rating of 20% or more. In addition, none
of the goals rated by North Campus students obtained mean discrepancies of 1.0 or
greater between the "ideal" college rating and the Miami-Dade rating. These findings
suggest that North Campus students overwhelming agree regarding the importance of the
educational goals they were asked to evaluate, and believe that North Campus addresses

the majority of these goals.
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Kendall Campus

Table 6 and Figures 3a and 3b present the findings for Kendall Campus. The range
of mean ratings for "ideal" college goals was from 3.99 to 4.57. The range of mean ratings
for Miami-Dade goals was from 3.41 ("provide assistance in identifying personal goals and
develop means of achieving them") to 4.22 ("teach basic skills in reading, writing and
math"). No goal obtained a mean rating lower than 3.00; 19 goals obtained a mean rating
of 4.00 or greater.

The highest five goals rated by Kendall Campus students along the "ideal" college
contir: ‘um were (in descending order): "prepare students to communicate effectively,
both in oral and written form" (4.57), "maintain high academic quality" (4.53), "prepare
students for transfer to a four-year college" (4.53), "provide students with an opportunity

to become broadly-educated" (4.52), and "maintain an excellent reputation (4.49)."

Over 60% of Kendall Campus students agreed that the campus addressed the.top
five goals identified for their ideal college. Additionally, over 60% of students agreed that
Kendall Campus addresses the following 10 goals: “prepare students for a career upon
graduation" (61.2%), "offer continuing education programs" (73.9%), "teach basic skills
in reading, writing and math" (85.6%), "provide a variety of experiences beyond lectures
and labs (internships, independentstudy, cooperative education, community service, etc.)"
(69.1%), "provide students with an awareness of different philosophies, cultures, and ways
of life" (62.4%), "offer programs that are completed in two years" (74%), "help students
acquire depth of knowledge in major academic discipline" (62.1%), "provide
extracurricular activities such as student government, theater productions, music groups,
etc." (67.8%), "provide core courses that expose students to a variety of academic

disciplines" (67.5%), and "develop an appreciation of music, drama, and the fine arts
(60.6%)."

These results indicate that students are generally satisfied that Kendall Campus
meets goals they typically ascribe to their "ideal" college. These goals encompass the

pursuit of a major discipline, as well as exposure to varied disciplines. In addition, Kendall
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Campus students believe that varied learning experiences, exposure to alternative cultures,
and opportunities for extracurricular activities that emphasize cultural awareness are
provided by the campus. Kendall Campus students also believe that Kendall Campus

prepares them for a career upon graduation by inculcating mastery of a major academic
discipline.

Only one of the goals obtained a disagreement rating of 20% or more by Kendall
Campus students -- "provide assistance in identifying personal goals and develop means
of achieving them (20.7%)." This was also the only goal that obtained a mean discrepancy
of 1.0 or greater between the "ideal" college rating and the Miami-Dade rating. Clearly,
a subgroup of students believes that Kendal! Campus could offer more assistance to

students seeking personal goal clarification and the development of a plan of action to
achieve their goals.

Wolfson Camipus

Table 7 and Figures 4a and 4b present the agreement/disagreement ratings for
Wolfson Campus students. Mean ratings for the "ideal" college ranged from 3.93 to 4.45,
while Miami-Dade goal mean ratings ranged from 3.47 ("provide skills that enable
students to make more money") to 4.14 ("teach basic skills in reading, writing and math").
None of the goals obtained a mean rating lower than 3.00, while two goals obtained mean
ratings greater than 4.00.

The highest five goals rated by Wolfson Campus students along the "ideal" college
continuum were (in descending order): "m..ntain an excellent reputation’ (4.45),
"prepare students 